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AIM:
To understand the
perspective of key
school agents about
the MH and wellbeing
priorities for pupils’ (12
to 15 years old) and for
school professionals

TOPIC:
Whole-School
Mental health (MH)
and wellbeing

Data:
13 individual
interviews were
collected in two
secondary state
schools, one in
Portugal (9 interviews)
and one in the UK (4
interviews – data
collection ongoing).

Participants are several
school professionals:
Headteacher;
Managerial Team
members; Departmental
Assistant; Departmental
Administrative Assistant;
Teachers (different
disciplines); School
Psychologist

Preliminary analysis:
Thematic analysis is being applied, resourcing Nvivo11. Participants highlight wellbeing priorities related to in-school social relationships.
Below are presented in a visual manner some of the most mentioned themes related to positive wellbeing and social relatedness thus far in the
preliminary analysis.

The school supports the need for social relatedness to be satisfied through different interrelated school systems
which contribute for pupils’ and school professionals’ wellbeing (Forsberg et al., 2021; Lester et al., 2020)

PUPIL AND
PUPIL
Feeling socially
accepted and
integrated

Feeling socially
not accepted
nor integrated

Feeling like
they belong to a
group in the
class

Lack of social
identification.
Uninterest for
social
interactions.

Enjoying social
interactions
with peers

Conflicts and
unrespectful
relationships

Having support
from peers

Loneliness
related to a
lack of social
identification

Teachers and other school
staff try to change the social
dynamics between peers
(e.g., the dynamics for group
creation; teaching positive
behavior)

Higher collaboration and
support from colleagues and
leadership, help staff to
improve relationships with
pupils

PUPIL AND
STAFF
Relationships
of care, trust,
and empathy
Connection with
school staff as a
buffer for family
issues

Negative
interactions
(mainly
explained by
pupils’
misbehaviors,
lack of respect)

Feeling
respected and
listened to

Allows pupils to feel
comfortable in asking for
support through school
connectedness

STAFF AND
STAFF
Feeling listened,
valued,
recognized and
supported by
school
leadership

Feeling
unvalued and
not respected
by school
leadership

Sense of social
support from
colleagues

Lack of
empathy or
concern from
colleagues

Enjoying social
interactions with
colleagues (fun)

Conflicts in the
relationships
with colleagues

Having
collaborative
relationships

Feeling
unrecognized by
colleagues
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